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Rationale

History teaches children to understand how events in the past have influenced their lives and
communities today; through History we can teach children to investigate these past events
and, by so doing, develop the skills of enquiry, analysis and interpretation. The teaching of
History can equip pupils to ask perceptive questions, think critically, weigh evidence, sift
arguments, and develop perspective and judgement. A high-quality History education can
inspire curiosity and fascination about the world

Intent

The aim of History teaching at Percy Main Primary is to stimulate the children’s interest and
understanding of the life of people who lived in the past. We teach children a sense of
chronology in order for them to develop a sense of identity based on their historical heritage.
This in turn gives children a sense of identity and cultural understanding based on their
historical heritage. At Percy Main Primary, our teaching and learning prepares and primes
our children for their future. History forms an integral part of this curriculum; facilitating
comprehension, enquiry and analysis. Our aim is to help pupils gain a coherent knowledge
and understanding of past civilizations, developing skills and knowledge to compare
civilizations. Further to this, to develop analytical and critical thinking about how the past,
current and future link together, and develop an understanding of the chronology of key
historical events and civilizations near and far.

Aims:
The national curriculum for history aims to ensure that all pupils:

e know and understand the history of these islands as a coherent, chronological
narrative, from the earliest times to the present day: how people’s lives have shaped
this nation and how Britain has influenced and been influenced by the wider world.

e know and understand significant aspects of the history of the wider world: the nature
of ancient civilisations; the expansion and dissolution of empires; characteristic
features of past non-European societies; achievements and follies of mankind.

e gain and deploy a historically grounded understanding of abstract terms such as
‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’.

e understand historical concepts such as continuity and change, cause and
consequence, similarity, difference and significance, and use them to make
connections, draw contrasts, analyse trends, frame historically-valid questions and
create their own structured accounts, including written narratives and analyses.

e understand the methods of historical enquiry, including how evidence is used
rigorously to make historical claims, and discern how and why contrasting arguments
and interpretations of the past have been constructed.

e gain historical perspective by placing their growing knowledge into different contexts,
understanding the connections between local, regional, national and international
history; between cultural, economic, military, political, religious and social history; and
between short- and long-term timescales.

Implementation




Our History curriculum is well sequenced, rich in vocabulary and knowledge, ensuring children
gain a deep understanding of historical methods, events and figures, as well as embedding
key vocabulary and terminology (Tier 3 vocabulary). In addition, children are encouraged to
develop their curiosity and understanding of the world as a whole. At Percy Main we use a
variety of teaching and learning styles in history lessons. The principal aim is to develop the
children’s knowledge, skills and understanding in History.

Foundation Stage

History is taught from Rainbows through to Reception within the specific area of
“Understanding the World”. The children are supported in developing the knowledge, skills and
understanding that helps them to make sense of the world. The pupils are encouraged to talk
about their families and past and present events in their lives. They begin to gain knowledge
and understanding of the world through: Photographs/artefacts, listening to stories and
memories of older people, role play activities, discussing events in the past and their own
personal lives and sequencing events to gain a sense of time.

Key Stage 1

e Pupils are developing an awareness of the past, using common words and phrases
relating to the passing of time.

e They know where the people and events they study fit within a chronological framework
and can identify similarities and differences between ways of life in different periods.

e They use a wide vocabulary of everyday historical terms.

e They ask and answer questions, choosing and using parts of stories and other sources
to show that they know and understand key features of events.

e They understand some of the ways in which we find out about the past and identify
different ways in which it is represented.

Pupils will be taught about:

e Changes within living memory.
e Events beyond living memory that are significant nationally or globally.

e The lives of significant individuals in the past who have contributed to national and
international achievements.

e Significant historical events, people and places in their own locality.

Key Stage 2
e Pupils continue to develop a chronologically secure knowledge and understanding of

British, local and world history, establishing clear narratives within and across the
periods they study.

e They should note connections, contrasts and trends over time and develop the
appropriate use of historical terms.

e Children regularly address and sometimes devise historically valid questions about
change, cause, similarity and difference, and significance.

e They construct informed responses that involve thoughtful selection and organisation of
relevant historical information.

e They understand how our knowledge of the past is constructed from a range of
sources.



e Teachers plan to ensure the progression described above through teaching the British,
local and world history outlined below.

e Teachers should combine overview and depth studies to help pupils understand both
the long arc of development and the complexity of specific aspects of the content.They
will understand how our knowledge of the past is constructed from a range of sources.

Pupils should be taught about:
e Changes in Britain from the Stone Age to the Iron Age
e The Roman Empire and its impact on Britain
e Britain’s settlement by Anglo-Saxons and Scots
e The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward
the Confessor
A local history study
A study of an aspect or theme in British history that extends pupils’ chronological
knowledge beyond 1066
e The achievements of the earliest civilizations — an overview of where and when the first
civilizations appeared and a depth study.
e Ancient Greece — a study of Greek life and achievements and their influence on the
western world

Additionally Resourced Provision

Children in the ARP will access a two year rolling curriculum to ensure all outcomes for their
key stage are met within the two year cycle. In the academic year 2025/2026 outcomes from
year two and four will be covered and following year outcomes from year one and three will be
covered.

Spaced Retrieval Practice Approach

Our history curriculum is delivered through a series of modules which are deliberately spaced
throughout the academic year with opportunities to introduce and revisit key concepts. This
approach enables staff to deepen pupil understanding and embed learning. Our curriculum
maps clearly show how our CUSP curriculum delivers (introduces and revisits) the National
Curriculum expectations for history within and across year groups.



Long Term Sequence for History Year 1 to Year 6

Autumn | Autumn | Spring 1 Spring2 | Summer | Summer
1 2 1 2

Year 1 Changes | Changes | Lives of Lives of Lives of Lives of
within within significant | significant | significant | significant
living living individuals | individuals | individuals | individuals
memory memory

Year 2 Events Events Local Local Local Events
beyond beyond History History History beyond
living living Study Study Study living
memory memory memory

Year 3 Stone/ Stone/ Stone/ Romans Romans Romans
Bronze/ Bronze/ Bronze/
Iron Age Iron Age Iron Age

Year 4 Anglo Anglo Viking Viking Egyptians | Egyptians
Saxons Saxons Invasion Invasion

Year 5 Ancient Ancient Ancient Ancient Maya Maya
Greeks Greeks Greeks Greeks Civilisation | Civilisation

Year 6 Local Local Windrush Windrush Monarchs | Monarchs
History History Generation | Generation
Study Study

History in the Early Years

At Percy Main we make full use of resources within the immediate and wider local area
enabling children to develop a deep understanding of the history of their locality. This is also
supplemented by the choice in texts we use through our topics and planning, offering a broad
and balanced curriculum. Through continuous provision and regular school trips we provide
relevant and contextual learning based on the interests of the children’s learning. We aim to
ensure that all pupils have a knowledge and understanding of Britain’s past and that of the
wider world which helps to stimulate pupils’ curiosity to know more about the past. We want
them to talk about their experiences, ask perceptive questions, show interest, think critically,
weigh evidence, and develop perspective and judgement. Begin to understand the complexity
of people’s lives, the process of change, the diversity of societies and relationships between
different groups, as well as their own identity and the challenges of their time. Through
research, enquiry, play and group work, children become independent learners of history.

Understanding the world

Past and Present

Talk about the lives of the people around them and their roles in society.

Know some similarities and differences between things in the past and now, drawing on their
experiences and what has been read in class.

Understand the past through settings, characters and events encountered in books read in
class and storytelling.



People, Culture and Communities

Describe their immediate environment using knowledge from observation, discussion, stories,
non-fiction texts and maps.

Specific Area of Learning

Understanding the World

Key Vocabulary to be Examples of how this is
Past and Present developed in EYFS achioved in Nurssry BExamples of how this is achieved in Reception History K51
+ Know about personal | « Perscnal history: how they celebrate

. Talk about the lives of people +  History histary — birthdays, Christmas, new year, family celebrations Changes within
around them and their roles in +  Historian celebrations. such as birthdays - throughout the year. living memory
society +  After + Celebrating cultural + Leaming about the family traditions of ‘Where

+ Before diversity of children children in class from different cultural approgpriate,

. Know some similarities and +  New in the class. backgrounds. these should be
differences between things in the «  Old + Traditional festivals + Remembrance Day. used to reveal
past and now, drawing on their *  Now and celebrations. = Black History week —~ Rosa Parks. aspects of
experiences and what has been s Past * Routines - Learning = Bonfire Night — Guy Fawkes. change in
read in class + Present Feedback times - * R.E themes taught through Discovery RE. national life

+ Time talking about » Exploring the Art of Vincent Van Gogh -

. Understand the past through
settings, characters and events
encountered in books read in
class and storytelling.

Linked to communication
and language pupils will:

Ask questions to find out
more and to check they
understand what has been

People, Culture and Communities

said to them.

. Describe their immediate
environment using knowledge from
observations, discussions, stories,
non-fiction texts and maps.

. Know some similarities and
differences between different
religicus and cuftural communities
in this country, drawing on their
experiences and what has been
read in class.

Describe events in some
detail.

Use new vocabulary in
different contexts.

Engage in non-fiction
books.

Listen to and talk about
selected non-fiction to
develop a deep familiarity
with new knowledge

and vocabulary

learning from the
previous day / week
etc...

* Through interactions
talking about what
they did yesterday,
last week, |ast year.

+ Life cycles and
growing plants to
introduce change
over time

The Starry Night, Sunflowers.
* London past and present — Link ‘The
Naughty Bus,’ story.

= Leaming Feedback times — talking
about learning from the previous day
/ week etc...

#  Through interactions talking about
what they did yesterday, last week,
last year.

»  Child-led learning inspired from
bocks - Tim Peake / Astronauts

Events beyond
living mernory
that are
significant
nationally or
globally.

History Implementation
Modular Approach — Knowledge

At Percy Main Primary School, History is taught across each year group in modules that enable pupils
to study in depth historical periods, skills and vocabulary. Each module aims to activate and build

upon prior learning, including EYFS, to ensure better cognition and retention. Each module is
carefully sequenced to enable pupils to purposefully layer learning from previous sessions to

facilitate the acquisition and retention of key historical knowledge. Our teaching develops pupils’
‘fingertip knowledge’ of topics in order to support historical analysis and interpretation. Each module
is revisited either later in the year or in the following year as part of a spaced retrieval practice
method to ensure pupils retain key knowledge and information.

National Curriculum objectives and how these links to prior learning are evident at the
beginning of every module.




REVISIT Year
E HISTORY changes within living memory 2 __ Term

Previous learmning

=

ELG 13 ELG 14 S
People and communities The world PRI onEbn tchmat SET——
Children talk about past and present Children know about similarities and ' o 9
. - 5 ¢ ; ) : technology is used in places such as
events in their own lives and in the differences in relation to places,
3 : " h e : homes and schools. They select and
lives of family members. objects, materials and living things. 4
use technology for particular purposes.

The Roman Empire and its Year 3
E FAISTORY impact on Britain Spring Term

Pupils should be taught about: The Roman Empire and its impact on Britain

Previous learning

i

Year 2 Year 2 Year 3

Year 1
Within living memory Beyond living memory Significant events, local ~ Stone Age - Iron Age
Significant individuals Significant events, local and national

and national

The Big Ideas

At Percy Main we put an emphasis on sharing the big ideas with the children at the
beginning of every module.

Z0O0OM
ouT
\ ‘ The Roman Empire and its impact on Britain
People and belief The invasion of ancient Britain ‘ Resistance and change

$ = aly ¢t

s = ~

Remember the SUMMARISE IT:
. When did Wha Technology: Re - Bolief: by
Who were It s Celtlc mp"g the R:ﬂam resisted the how d-:;?lzm u‘:\?o:::do:o d?d anu:" et b ¥
the Romans? E"""R:'l‘:f " "t’;“l";i::;’ invade _Roman change under elaborate or add change under R;ﬂ“m:p::ﬂ
the Iron Age? Britain? invasion? Roman rule? 1o the study Roman rule? Britain?
At Perc ZOOM )‘ -
abstrac tSh?I_\;v hbgw .'gwe specific content relates Show the stages of the study, er in
ONeig Ideds: one sequence at a time.

Big Picture, Small Picture Adapted from Walkthrus by Tom Shemingron and Oliver Caviglicli



different contexts throughout the History education at Percy Main. Rooting these concepts
into our different topics builds a deeper understanding of them.

COMMUNITY
|

A group of people living in the same place.

How the community tried to put the fire out.
How other people came to help the community.

How some people failed and fled the community...

HISTORY
I

The study of the past - learning about people, places, events and changes.

COMMUNITY DEMOCRACY PO\‘NER
| |
voted The power to share and
l;g:;ﬂﬁ ;,fe')::gt Ao ok gevervment facky e enhance culture and the arts.

people.
place. |
The ways of society and
how communities
embraced or resisted
change.

The power over people
because of their ethnicity or
colour of their skin.

The rights of British citizens (Windrush
pioneers) to be treated fairly and without
prejudice were compromised by the British
Government.

COMMUNITY DEMOCRACY POWER

Year 2 and Year 6 definition of community

Substantive Concepts

BIG IDEAS - SUGGESTED SUBSTANTIVE CONCEPTS

Fire of London or the
Windrush Generation.

It can also the evolving

Neolithic times.
|

people affected in World
Wars.

of people during the Great

communities of the people in
Palaeolithic, Mesolithic and

Community can also be the

technology, such as smelting
bronze, led to a change in
the way people lived their
lives.

Knowledge brings about
change.
I
This can be seen through the
emergence of great
civilisations, such as the
Ancient Egyptians.
|

It can also be the rise of
knowledge and invention,
such as the Maya or Ancient
Greeks.

France.

Invasion is a substantive
concept throughout history.
I
It can mean a small-scale
forceable take-over of a
village or town, or in the
larger scale of a city-state or
country.

Great civilisations have cities,
architecture, laws, culture
and art.
|
Ancient Egyptians, Greeks
and Maya were great
civilisations.
|
They advanced their society
through knowledge and
power.

|
Power to build The
Parthenon, great theatres
and the Lighthouse at
Alexandria.
|
Power struggle: Athens vs
Sparta or Anglo-Saxons and
Vikings.
I
Kings, queens and leaders
used power to achieve their
goals, such as Queen
Victoria and her desire to
rule an Empire.
|
Alexander the Great unified
power in Ancient Greece.
|
War with the Persians.

Community Knowledge Invasion Civilisation Power Democracy
This gives us a focuson a This gives a focus on the Taking over another country | A large group of people who The power to advance A form of government voted
large group of pecple living | difference knowledge makes or region with an armed follow similar laws, religion | technology, architecture and for by the people.
in a place. to people. force. and rules. the arts. |
| I | or Democracy has many forms
This can be within a large The migration of people and | Hitler's iniquitous beliefs led Larger than a community. the power over people and through time.
area, such as the community their knowledge of him to invade Poland and I p[aces, ]

In Ancient Greece, certain
people in Athens could vote,
but it wasn't a true
democracy.
|
Democracy hasn't always
been equal.
|

Democracy today is typically
represented by a
government who are voted
for by the majority of people
in that country.
|
The opposite to democracy
is dictatorship or tyrannical
leadership.

Development of Disciplinary knowledge

As well as ensuring pupils are taught key knowledge, each module is designed to offer
pupils the opportunity to develop their skills as a Historian by understanding chronology,
undertaking historical enquiry, using historical evidence and sources and making rich
connections in their learning.

At Percy Main Primary School, children are taught to think critically, use a wide variety of
sources and information and connect their knowledge from all areas of the curriculum into
their schema of knowledge.




Subject concepts (skills)

The study of time — chronology

Evidence and enquiry

+ know that evidence tells the story of an

know what was happening in Britain,
Europe or world locations at the same

time

Compare and contrast the technological
and cultural advances of people or a

civilisation

language

and idioms

« place the period accurately on a timeline artefact or place
+ describe what the time period was like * use evidence to explain the past and
* relate to previous or other known periods place within the studied culture
E_ - _E z = o 5 &
ITT 5l of time + think critically with evidence
+ know about the difference between BC *+ look at cause and effect
(BCE) and AD (CE) + ask questions and use what you know to
answer them
Connections Vocabulary

* use tier 2 vocabulary to enrich historical

« use tier 3 vocabulary to deepen
explanation and understanding
+ focus on contextual etymology, prefixes

Development of Disciplinary knowledge

SUGGESTED DISCIPLINARY KNOWLEDGE - THINKING AS A HISTORIAN

Historical enquiry
I

Structured and relevant enguiry that sets pupils on a historical quest. Each knowledge note has a leaming question that gives the pupils the opportunity to attempt and apply their understanding
of the substantive knowledge (what pupils KNOW] in a disciplinary way (what pu

pils DO). These cumulate towards a more expert understanding of the big idea.

How events and significant
people are placed in time.
|
Chronological order means to
place people or events in a
sequence which represents
the passing of time.
|
Use time related words, such
as before, duning and after.
|
BC = Before the birth of
Christ. Also known as
BCE = before the common
era.
|
AD = Anno Domini
(the number of years after the
death of Christ).
|
Also known as
CE = common era.
|
There is no year 0,
only 1 BC and AD 1.

history
I
Causation is about why events
occurred and situations
happened.
|

How ideas connect and
interrelate.
I
Grouping causes inta
categories, such as personal
belief, military action,
economic drivers or
deliberate acts.
Causation is best used to
think historically when the
narrative of the study is secure
and the big ideas are
coherent, such as significant
people, places, events and
time.

Consequence is the result of
the cause.

same over time
I
How much really changed
over and across time?
|
What kind of change was
occurring? Was it social,
military, economic?
|
Pace and process: how
quickly did things change?
Lee, P. (2005} recommends
stopping pupils thinking of
historical change like =
volcano - instant and
destructive.

Continuity
1

Latin: continuitatem
= a connected series. What
remained the same?
|
What factors were the same?
Trade? Ideas of race?

Compare similarities at the
same time - what stayed the
same and why?

For example, you could
compare Athens and Sparta at
the same time.

Difference
|
Compare difference at the
same time — what was
different between people and
places — why was that?

For example, you could
examine the beliefs of Mazi
Germany and the allies.

A source presents a
viewpoint, position angle or
bias from the time it was
created.
|
Unwrapping a source tells
pupils more about the
attitudes, beliefs and culture
of that time.

Relics can be used and are
sources
I
objects, artefacts and
architecture don't carry a
conscious testimony (Adapted
from Ashby, 2017).

Primary sources
l
original documents, images or
artefacts that provide a first-
hand testimony to help inform
the related study.

Secondary sources
|
books and articles sbout a
study that may not have been
created at the time.

Chronology Cause & consequence Change & continuity Similarity & difference Evidence Significance
The science of time The reason and result of the How key people, places and Similarity How we know about the past | Why p=ople, events and ideas
| things that happened in events changed or stayed the | | are important in our studies

I
The choice to study certain
people and events because of
their importance over time.

Latin: significare
I
to make signs or point out.

Significant people and events
are chosan by others to tell a
historical narrative.

1

Why have they been chosen?

What is significantly good or

bad about these people and
events?

Also consider 'silences’
I
{the not told history)
as an opposite and equal to
significance.
(Trouillot and HA 181,2020)
I

What stories wers not told or
are now emerging, such as
the Windrush generation.

Development of Disciplinary knowledge — Year 3 example




SUGGESTED DISCIPLINARY KNOWLEDGE — THINKING AS A HISTORIAN
Historical enquiry

Chronology Eaume & Char}ge- & S'f“"a"ty & Evidence Significance
consequence continuity difference
How did Iron Age
What other periods What cause-_-d the Britain change
. i Romans to invade
of time do pupils Britain? because of the
know about? Fan Roman invasion? What events were
What did the significant in the

: . . _ | Why do we need to '
How do these B S o ey Why did things | What do you notice Y period when the

connect with the o SiGRTEERE change? that was similar in oy aat;:;:t foe Romans invaded
Romans? clﬁnl ‘e’? Rome and Britain at past: Britain?
ge: What stayed that time? N ORT
What is historical
What was ’ the same? > What people made
h LR Which : evidence? B
appening in Rome Cianiisant Beamis What do you notice significant
at the same time gniicantPeoR s | s continuity did | that was different decisions or took
were involved in How do we know

when Britons were ; the Romans bring | between Rome and significant actions
in the lron Age? making change about the Roman

‘ ire? itai ime?
happen? from w:;v%:;p"e ? | Britain at that time? past in Britain? thaér?tf:?::Ed

Know and recall technology How were the Celts :

significant dates, Cz:';zt wea:ct:eof important to the different to the h\;\:h:t esvtlgir;f)iv What actions do

such as AD 43 - & Clu th Romans? Romans? bp tuth 2 you think were

Second Roman Rsrs:r:::gok'? How were their SORHEIRSpasts significantly good?
Invasion of Britain. . What technological | armies different? " Why was that?

i Why is there more
Why didn't the advances did the id Fth

Explain and use BC R Y & ] Romans bring? Was|  Why was that? EVI enceﬂ:) ef What actions do
(BCE) and AD (CE) | "omans invade the | oo s stained? omans an ot | you think were

accurately in the northern_ rgg’:ons of ropAgebatonss significantly bad?
context of the Iron Wha?;gta:sr;d fhin Were Britons Why was that?

Age and the

prepared to defend
Roman Empire.

their country after
the Romans left?

Romans to leave
Britain?

Disciplinary knowledge - Year 2 worked example

[ 1
-
Historical enquiry
Chronology Cause & consequence Change & continuity Similarity & difference Evidence Significance
When was the
Evenes Bisyond ving GFol? T Eye witness diaries
memory fire? Newspapers
Great Fire of London Chronology of the : Monument

events of the fire

Why did the name
: e Chronology of the of Bury 5t Edmunds Why was Edmund
z\l’::ei'i}:ea?ﬁ ;::I'\!y Abbey? change? Significant?

Significant historical

Retrieval

As part of each lesson, pupils are given the opportunity to revisit prior learning and retrieve
their knowledge through the use of retrieval or quiz questions. The start of each lesson will
include 2 or 3 questions relating to the previous lesson’s learning to ensure the knowledge
has ‘stuck’. At the end of the lesson the children will answer 2 or 3 more questions based on
that lesson. Again, these will then form the start of the next lesson. At the end of each
module, the children will be given a range of questions and/or activities related to the
learning throughout the module, encouraging them to draw on prior knowledge and retrieve




the information needed. This will be completed by children in their books. The results of
these questions and/or activities are analysed by class teachers and subject lead so that
gaps in learning can be recognised and addressed. This will then become an opportunity to
revisit at a later date.

Cumulative Quizzing Model (Supporting Cognitive Load)

Sample of module sequence
and cumulative quizzing

Year 2 Beyond Living
Memary Example questions

overview
Suggested . . . i .
’99 Learning question Cumulative questions from quiz
esson
Where is London? When was 1.4
1 the Great Fire of London?
T o
U How did the fire start? Why
did the fire spread so quickly?
2 5-1
Study Sunday 2@ September
1666
-
Where did the fire spread to?
3 Study Monday 3 and
Tuesday 4' September 1666
-
W Where did the fire spread to? ta=lg
4. Study Wednesday 5% and
Thursday 6% September
1666
F
ESSENTIAL
_L/ How do we know about the

Great Fire of London?

Study sources of evidence,
including artefacts,
newspapers and diary entries
from Samuel Pepys and John
Evelyn.

19 -

20

What effect did the fire have
on London?

As a result of the fire, what
changes were made to
London?

21-

23

Minimum lesson expectations

All history lessons will incorporate the following elements:

Big picture and clear on where lesson fits in the unit

Explicit teaching of historical vocabulary

Reuvisiting of prior learning

T11. Why did the fire spread so quickly?
(CHOOSE 3)

@ Winds blew the fire from house to house.
Old boxes were left out in the street.

@ Houses were made from dry wood.

@ Buildings very close together.

® Lots of people left fire in their ovens.

12. The Mayor of London stayed to fight the fire.

@ True
® False

13. What did people do to try and stop the fire?
(CHOOSE 3)

@ Called 999 to get firefighters to help.
Used fire hooks to pull down burning buildings.
@ Threw water from buckets on the the fire.

@ Made firebreaks by blowing up buildings.

Use of historical skills: Chronology, enquiry and interpretation

Explicit teaching of historical facts/events (see knowledge organisers and knowledge

strips.)



. Evidence of learning in pupil's books

»

L)

ha

&

NS

2&4
Connect Explain Example Attempt Apply Challenge
Make Connections Focus the learning Make worked USE WHAT YOU SHOW WHAT YOU DEEPEN WHAT YOU
with previous learning | question to help examples really KNOW KNOW KNOW

through questions,
quizzes, two things,
give one and get one
routines.

Position and frame
substantive concepts
in context of this
learning using Big
Ideas map.

For example, the
concept of LIGHT
connects to the
SCIENCE domain of
PHYSICS and the
importance of
understanding that
LIGHT is made of
waves that help us
communicate.

pupils attend.

Introduce essential
vocabulary in the

context of the lesson.

Use vocabulary
modules and scripts
to introduce new
words.

Be efficient with
words and clear with
explanations.

RECEPTIVE
LANGUAGE
DEVELOPMENT

explicit.

Use diagrams,
images, videos,
artefacts to help

articulate the content.

Reduce number of
slides on interactive
boards.

Use My Turn boards
to capture the core
content by writing on
flip chart paper and
hanging it up.

Pupils practically have
a go at selecting and
organising the
content you have
taught them.

DELIBERATE
PRACTICE

Develop receptive
and expressive
language. This
enables pupils to
rehearse and make
sense of the learning.

FEEDBACK - a great
opportunity to
Diagnose, Intervene
and Evaluate (Hattie)
the leaming taking
place.

Use teacher books to
model page layout
using double page
spreads.

Use CUSP Thinking
Hard routines to help
pupils explain and

connect their learning.

Use and apply
vocabulary all the
time. Make it
unmissable and
irresistible.

Increase productivity
through CUSP
Hexagon pathways to
explain content.

Quizzes to increase
the retrieval practice
effect.
Self-questions to
develop richer
knowledge of the
content.

Two things

Blank hexagon
pathways

Open word paths
Partial word paths

Closed word paths

Vocabulary
EYFS

At Percy Main, we want our children to have an expansive vocabulary and through teacher
modelling and planning, children are given the opportunity to use and apply appropriate

vocabulary. Historical language is taught and built upon with vocabulary being a focus. This
is also encouraged through planning trips and having visitors in school.




Vocabulary Modules in Years 1 — 6

Vocabulary instruction is at the heart of the curriculum and subject specific words are
incorporated in each module.

El ® The Viking and Anglo-Saxon struggle for the Kingdom of England to the

\I'fo_c_a bu|ﬁl'}" G\FEWIEW for ‘ time of Edward the Confessor
a YE!EI' 4 Viking and Ang'ﬂ - Prior vocbulryncwledge - ﬂ
Saxﬂ n Stru ggle for Eritain \fu‘ords I'should know Reoots, prefises, suffixes al'lt-‘_.‘-f?.ei.ﬁl::s- rules
. . . monarch, imvasion, pagan, ransack, plunder, heir, -ad, arch, -le
module, including Tier 2 e, e, descandart, martyr
and 3 language, etymology Vocabulary for expict rstruction ®

and morph Dlogy as we” as eTier 2 multiple meaning or high frequency e Tiﬂr 3 subject specific

T ST
idioms and colloquialisms. e el
repelled forced back to stop an attack H heathen prrananenee Hang
ta a main religion
X a pigce of cloth with a picture b afactual written account of
apeaiy created by weaving or sewing ke historical events

sameona wha has borm witn

confesso H chieft I der o ¢ i
—onfessor i i i chieftain the leader of a people or a clan
S to their religious faith by their life ; PRk =
. . a long, narrow, deep inlet of the
converted changed to a new religion i i fiord ¥
5 £ 9 ! zea between high cliffz

a traditional story regarded as

LECT c el s hand
Ve Fictinie b Fai raE R manuscikpt document written by hand

egend

brutality savage physical violence i % ousted driven out of a position or place

Etymology and morphology for explicit instruction (i"_,

I?re-fi:-c { Suffix Meaning Examples

# Roat

or someane who traitar, donor, creator

-ity j;;gg A dignity, intensity, speciality

chron tirrme chranology. chronclogical, synchronise
e again, back review, replay, rewnte

sevib writa, drai scribble, seribe, describe

Relevant idioms and colloquialisms ({i}l

it's a foalish sheep that

! You should anly confide in semeans whe is trustwaorthy.
makes the wolf his confessor -

nore signs of danger and stay aware of your suroundings
originated from a Viking quote in the Volsunga Saga.

where there are wolf ears, Don'ti
th near Belie:

Explicit teaching of vocabulary Dual coding is seen across the subject, as
part of the knowledge organisers and strips,
Vikings ii._ued near the shore on a vocabulary slide during the lesson input
of rivers or and on working walls.

A long and narrow deep inlet o

sea between high cliffs
|




KEY KS1 and KS2 historical terms

AD Change Democracy Hunter-gatherer Metal-working Parliament Sacrifice

Agriculture Church Discovery Immigrant Migration Past Secondary
Ancient civilisations Christianity Diversity International Missionary Peasant evidence
Archaeology Chronology Emigrant Interpretation  Monarchy Pope Settler
Aristocracy Colony Emperor Invasion Monastery Prehistory Significance
Artefact Conguest Empire Invention Museum Present Slave

BC Continuity Execution Iron Age Myths and Primary Stone Age
Bronze Age Court Explorer Islam legends evidence Torture
Calendar Crusades Global King/Queen Nation Rebellion Traitor
Causation Dark Ages Gods / Goddesses Local Nomad Republic LLGERT
Century Decade Heresy Long ago Oral history Revolt Yesterday

Knowledge Organisers and Knowledge Notes

Accompanying each module is a Knowledge Organiser which contains key vocabulary,
information and concepts which all pupils are expected to understand and retain. Knowledge
notes are the elaboration and detail which help pupils acquire the content of each module.
They support vocabulary and concept acquisition through a well-structured sequence that is
cumulative. Each Knowledge Note begins with questions that link back to the cumulative
quizzing, focussing on key content to be learnt and understood. Knowledge Organisers and
Knowledge Notes are dual coded to provide pupils with visual calls to aid understanding and
recall.

Knowledge Organisers and Knowledge Notes are referenced throughout each module. In
addition, pupils can access at home learning platforms that are used in school e.g.
Curriculum Visions.

L " 7 Whare did the Ans
ﬁ: a HISTORY E— = e Seaces

B s s by oo e A SaeDT Sumarnn T
Why did come to Britain?

[Scots and Picts|

(Ireland) otland)
ook m.m,f.wnm
Britain and raided the South
a',. - igloSaxons invited to repel
Year 4 Knowledge i
Organiser
e Picts
& S
ks #7
Lo N Gemany

_ _ Accompanying e
g2 N Year 4 Knowledge e
Nnte Gildus the Wise (a monk)

wrote about the migration of the
Anglo-Saxons to Britain az the
“ruin of Britain®®

Anglo-Saxons|

ved i small € (Y

villages near rivers and the seG

1
gods of ea, thunder, war, love..

Lesson planning is completed with the use of a suggested lesson sequence, in conjunction
with teacher assessment and content from the Knowledge Organisers.



Each lesson is accompanied by a menu of Year 6: Battle of ritaim ]
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Tailoring for SEND

At Percy Main we aim for all history lessons and learning questions to be accessible to all
pupils. Pre-teaching of vocabulary provides all children with the opportunity to demonstrate an
understanding of subject specific language. The use of dual coded Knowledge Notes and
Organisers provide visuals to aid understanding and recall. In addition, knowledge notes can
be edited to minimise cognitive overload, so children can use and apply their knowledge more
easily. Sentence stems can be used where necessary to aid with written evidence.

Reading

Our History curriculum is supported by a wealth of high quality texts which support pupil’s
learning and develop their skills in accessing information from a range of sources. Unity
Schools Partnership are working closely with, ‘Curriculum Visions,” to ensure that subject
content has materials that can be accessed by pupils both in school and at home. Here are
some examples of recommended books which link to topics taught.




During each of our History topics we source relevant books from our local library service to
support learning and add to classroom reading areas.

Oracy - Voice 21

As a Voice 21 school we intend to provide our pupils with a high quality oracy education. This
is 'the ability to articulate ideas, develop understanding and engage with others through
spoken language.' Oracy is both learning to and through talk. It is through talk that pupils have
the opportunity to develop and share their understanding, through interactions with both
teachers and peers. However, to do this effectively, pupils must also be taught to talk
effectively, ensuring they have the necessary skills and understanding to engage in talk for
learning.

Through the use of Talk Tasks and purposeful planning of key questions at Percy Main we
expect the pupils to talk as a Historian.

Writing

Pupils are expected to write across all areas of the curriculum with teachers modelling how to
write purposefully in each subject. All writing should feature History objectives rather than
English objectives.

History in the Early Years

Talking like a historian — Reception Talking like a historian - Reception
are discussing changes . Stem are discussing which fruits are
sentence " The leaves have similar or different , stem sentence
changed because...” "They are....” " They are similar because/

different because..."

Immersive Experiences/Trips

Year 2 trip to Newcastle Castle and the Quayside (the site of the Great Fire of
Newcastle and Gateshead).

Year 4 trip to Beamish — The Living Museum of the North



Continuous Professional Development

All staff have undergone CPD in Rosenshine Retrieval Practice and planning the wider
curriculum through the use of Knowledge Notes. This has supported the development of the
wider curriculum.

In addition to this, staff have accessed planning sessions with Alex Bedford (author of CUSP)
to support them in effectively planning sequences of work using the materials provided within
the modules.

How do we measure the impact of history teaching?
Cumulative assessment activities.

Class teachers use continuous assessment through retrieval questions, sequenced quizzing
and planned activities to give pupils the opportunity to share their knowledge and demonstrate
retention of information across a module of learning. One assessment method involves
organising pupils into small groups to discuss teacher led questions. Pupils are encouraged to
refer to their own learning in books, to answer questions on topics taught, and build on the
answers given by others. This can give class teachers and subject lead opportunities to
assess how much pupils have gained and retained across the module taught.

History work is regularly assessed through teacher’s live marking and with regular verbal
feedback on pupils’ successes and development areas within and across modules. Teachers
also use results of quizzes and planned assessment activities to adapt learning and close

gaps.

The Subject Leader and SLT Team also use learning walks and pupil book studies as effective
monitoring techniques.

Pupil Book Study

At Percy Main we measure the impact of our curriculum through Pupil Book Study. It improves
pupil outcomes by providing the subject leader with a toolkit that aids monitoring and
evaluating the curriculum.

Closed book and purposeful questioning allows pupils to talk about what they have learnt;
prompts such as images and vocabulary are used to scaffold the discussion.

Open books then allow for the subject lead to assess the recall of the pupils with what has
been taught.



Examples of a Sequence of Learning

Year 1 Changes within living memory — Our Community

Hishory in Yasr 1 — FPuplls" rasponsas
o qQuestons about ther ocommoenity
and chanpes owear ime are recorced
in a fkoor ook im e Sooetormr ansd
Sprng Tenrms

Year 1 — Lives of significant individuals

In the Summer Term, Year 1 pupils start to use their own books to record their responses. Here
we can see pupils attempting to summarise and order the achievements of Neil Armstrong, Mae
Jemison and Bernard Harris Jr, deciding which they think is the most important to least
important. Following on from this, pupils apply their knowledge by recording their response to a
more open ended question which requires reflection on a person’s character. A retrieval activity
is also evidence showing the reflective structure of learning within History lessons.

Sequence of Learning

Year 6 — Local History Study

Year 6 — Windrush Generation

Placing pictures in chronological order and
giving reasons for choices made. Going on to
form opinions based on prior and new
learning, justifying views and applying new
knowledge.

Use of knowledge organisers and flick back
activity to show why people might migrate
from the Caribbean to Britain in 1948,
Evidence of key vocabulary used.

Transferring knowledge about WW2 to the
local area, and its impact on the life of those
that lived there at the time. Use of connect,
attempt and apply structure evident, and
extended written answers to demonstrate
understanding.

Challenge activity to extend leaming and
consolidate knowledge and understanding.



